Skills and Progression in Word Reading (National Curriculum 2014)

Year 1

Year 2

Years 3 and 4

apply phonic knowledge and skills as
the route to decode word

respond speedily with the correct
sound to graphemes (letters or groups
of letters) for all 40+ phonemes,
including, where applicable, alternative
sounds for graphemes

read accurately by blending sounds in
unfamiliar words containing GPCs that
have been taught

read common exception words, noting
unusual correspondences between
spelling and sound and where these
occur in the word

read words containing taught GPCs and
-s, -es, -ing, -ed, -er and -est endings

read other words of more than one
syllable that contain taught GPCs

read words with contractions [for
example, I'm, T'll, we'll], and
understand that the apostrophe
represents the omitted letter(s)

read aloud accurately books that are
consistent with their developing phonic
knowledge and that do not require
them to use other strategies to work
out words

re-read these books to build up their
fluency and confidence in word
reading.

continue to apply phonic knowledge and
skills as the route to decode words
until automatic decoding has become
embedded and reading is fluent

read accurately by blending the sounds
in words that contain the graphemes
taught so far, especially recognising
alternative sounds for graphemes

read accurately words of two or more
syllables that contain the same
graphemes as above

read words containing common
suffixes

read further common exception words,
noting unusual correspondences
between spelling and sound and where
these occur in the word

read most words quickly and
accurately, without overt sounding and
blending, when they have been
frequently encountered

read aloud books closely matched to
their improving phonic knowledge,
sounding out unfamiliar words
accurately, automatically and without
undue hesitation

re-read these books to build up their
fluency and confidence in word reading

apply their growing knowledge of root
words, prefixes and suffixes
(etymology and morphology) as listed in
English Appendix 1, both to read aloud
and to understand the meaning of new
words they meet

read further exception words, noting
the unusual correspondences between
spelling and sound, and where these
occur in the word.




Skills and Progression in Reading Comprehension (National Curriculum 2014)

Year 1

Year 2

Years 3 and 4

Develop pleasure in reading, motivation to
read, vocabulary and understanding by:

. listening to and discussing a
wide range of poems, stories
and non-fiction at a level
beyond that at which they can
read independently

. being encouraged to link what
they read or hear read to
their own experiences

. becoming very familiar with
key stories, fairy stories and
traditional tales, retelling
them and considering their
particular characteristics

D recognising and joining in with
predictable phrases

. learning to appreciate rhymes
and poems, and to recite some
by heart

D discussing word meanings,
linking new meanings to those
already known

Understand both the books they can
already read accurately and fluently and
those they listen to by:

D drawing on what they already
know or on background
information and vocabulary
provided by the teacher

. checking that the text makes
sense to them as they read
and correcting inaccurate
reading

. discussing the significance of
the title and events

D making inferences on the basis
of what is being said and done

D predicting what might happen
on the basis of what has been
read so far

Participate in discussion about what is
read to them, taking turns and listening
to what others say

Explain clearly their understanding of
what is read to them.

Develop pleasure in reading, motivation to read,
vocabulary and understanding by:

. listening to, discussing and expressing
views about a wide range of contemporary
and classic poetry, stories and non-fiction
at a level beyond that at which they can
read independently

e  discussing the sequence of events in
books and how items of information are
related

. becoming increasingly familiar with and
retelling a wider range of stories, fairy
stories and traditional tales

. being introduced to non-fiction books
that are structured in different ways

. recognising simple recurring literary
language in stories and poetry

. discussing and clarifying the meanings of
words, linking new meanings o known
vocabulary

. discussing their favourite words and
phrases

. continuing to build up a repertoire of
poems learnt by heart, appreciating these
and reciting some, with appropriate
intonation to make the meaning clear

Understand both the books that they can
already read accurately and fluently and those
that they listen to by:

e drawing on what they already know
or on background information and
vocabulary provided by the teacher

. checking that the text makes sense
to them as they read and correcting
inaccurate reading

. making inferences on the basis of
what is being said and done

. answering and asking questions

. predicting what might happen on the
basis of what has been read so far

Participate in discussion about books, poems and
other works that are read to them and those that
they can read for themselves, taking turns and
listening fo what others say

Explain and discuss their understanding of books,
poems and other material, both those that they
listen to and those that they read for themselves.

Develop positive attitudes to reading and
understanding of what they read by:

. listening to and discussing a wide range of
fiction, poetry, plays, non-fiction and
reference books or textbooks

. reading books that are structured in
different ways and reading for a range of
purposes

. using dictionaries to check the meaning of
words that they have read

. increasing their familiarity with a wide
range of books, including fairy stories,
myths and legends, and retelling some of
these orally

. identifying themes and conventions in a
wide range of books

e preparing poems and play scripts to read
aloud and to perform, showing
understanding through intonation, tone,
volume and action

. discussing words and phrases that capture
the reader’s interest and imagination

e recognising some different forms of poetry
[for example, free verse, narrative poetry]

Understand what they read, in books they can read
independently, by
. checking that the fext makes sense to
them, discussing their understanding and
explaining the meaning of words in context
e asking questions fo improve their
understanding of a text
. drawing inferences such as inferring
characters’ feelings, thoughts and motives
from their actions, and justifying
inferences with evidence
e predicting what might happen from details
stated and implied
. identifying main ideas drawn from more
than one paragraph and summarising these
. identifying how language, structure, and
presentation contribute to meaning

Retrieve and record information from non-fiction
Participate in discussion about both books that are

read to them and those they can read for themselves,
taking turns and listening to what others say.




Skills and Progression

in Spelling (National Curriculum 2014)

Year 1

Year 2

Years 3 and 4

Revision of the following from Reception:
e dll letters of the alphabet and the sounds
which they most commonly represent

o consonant digraphs which have been taught
and the sounds which they represent

D vowel digraphs which have been taught and
the sounds which they represent

D the process of segmenting spoken words
into sounds before choosing graphemes to
represent the sounds

D words with adjacent consonants
. guidance and rules which have been taught

Spell:
. words containing each of the 40+ phonemes
already taught

e common exception words
D the days of the week

Name the letters of the alphabet:
D naming the letters of the alphabet in order

D using letter names to distinguish between
alternative spellings of the same sound

Add prefixes and suffixes:
o using the spelling rule for adding -s or -es as
the plural marker for nouns and the third
person singular marker for verbs

. using the prefix un-

o using -ing, -ed, -er and -est where no change
is needed in the spelling of root words [for
example, helping, helped, helper, eating,
quicker, quickest]

Werite from memory simple sentences dictated by the
teacher that include words using the GPCs and common
exception words taught so far.

Apply simple spelling rules and guidance, as listed in
English Appendix 1 (see overleaf)

Revision of previously taught GPCs from Year 1

Pupils should be taught to spell by:
. segmenting spoken words into phonemes and
representing these by graphemes, spelling
many correctly

. learning new ways of spelling phonemes for
which one or more spellings are already
known, and learn some words with each
spelling, including a few common homophones

. learning to spell common exception words

. learning to spell more words with contracted
forms

. learning the possessive apostrophe (singular)

[for example, the girl's book]

. distinguishing between homophones and
near-homophones

e adding suffixes to spell longer words,
including -ment, -ness, -ful, -less, -ly

e write from memory simple sentences
dictated by the teacher that include words
using the GPCs, common exception words and
punctuation taught so far.

o apply spelling rules and guidance, as listed in
English Appendix 1: (see overleaf)

Revision of previously taught rules from Years 1 and 2
with particular attention to the rules for adding
suffixes

Pupils should be taught to:
e spell further homophones

. place the possessive apostrophe accurately
in words with regular plurals [for example,
girls’, boys'] and in words with irregular
plurals [for example, children's]

. use the first two or three letters of a word
to check its spelling in a dictionary

e write from memory simple sentences,
dictated by the teacher, that include words
and punctuation taught so far.

e spell words that are often misspelt (English
Appendix 1 see overleaf)

e use further prefixes and suffixes and
understand how to add them (English
Appendix 1 see overleaf)




Year 1 - Appendix 1

The sounds /f/, /1/, /s/, /z/ and /k/ spelt ff, Il, ss, zz
and ck (off, well, miss, buzz, back)

The /n/ sound spelt n before k (bank, think, honk, sunk)

Division of words into syllables (pocket, rabbit, carrot,
thunder, sunset)

-tch (catch, fetch, kitchen, notch, hutch)
The /v/ sound at the end of words (have, live, give)

Adding s and es to words, plural of nouns and the third
person singular of verbs (cats, dogs, spends, rocks,
thanks, catches)

Adding the endings -ing, -ed and -er fo verbs where no
change is needed to the root word (hunting, hunted,
hunter, buzzing, buzzed, buzzer, jumping, jumped,
Jjumper)

Adding -er and -est to adjectives where no change is
needed to the root word (grander, grandest, fresher,
freshest, quicker, quickest)

Words ending -y (/i:/ or /1/) (very, happy, funny, party,
family)

New consonant spellings ph and wh (dolphin, alphabet,
phonics, elephant when, where, which, wheel, while)

Using k for the /k/ sound (Kent, sketch, kit, skin,
frisky)

Adding the prefix -un (unhappy, undo, unload, unfair,
unlock)

Compound words (football, playground, farmyard,
bedroom, blackberry)

Common exception words (e.g. the, a, do, to, today, of,
said, says, are, were, was, is, his, has, I, you, your, they,
be, he, me, she, we, no, go, so, by, my, here, there,
where, love, come, some, one, once, ask, friend, school,
put, push, pull, full, house, our)

Year 2 - Appendix 1

The /d3/ sound spelt as ge and dge at the end of
words, and sometimes spelt as g elsewhere in words
before e, i and y (badge, edge, bridge, dodge, fudge
age, huge, change, charge, bulge, village gem, giant,
magic, giraffe, energy jacket, jar, jog, join, adjust)

The /s/ sound spelt c before e, i and y (race, ice, cell,
city, fancy)

The /n/ sound spelt kn and (less often) gn at the
beginning of words (knock, know, knee, gnat, gnaw)

The /r/ sound spelt wr at the beginning of words
(write, written, wrote, wrong, wrap)

The /I/ or /5l/ sound spelt -le at the end of words
(table, apple, bottle, little, middle)

The /I/ or /5l/ sound spelt -el at the end of words
(camel, tunnel, squirrel, travel, towel, tinsel)

The /I/ or /5l/ sound spelt -al at the end of words
(metal, pedal, capital, hospital, animal)

Words ending -il (pencil, fossil, nostril)

The /ai/ sound spelt -y at the end of words (cry, fly,
dry, try, reply, July)

Adding -es to nouns and verbs ending in -y (flies, tries,
replies, copies, babies, carries)

Adding -ed, -ing, -er and -est to a root word ending in -
y with a consonant before it (copied, copier, happier,
happiest, cried, replied ..but copying, crying, replying)

Adding the endings - ing, -ed, -er, -est and -y to words
ending in -e with a consonant before it (hiking, hiked,
hiker, nicer, nicest, shiny)

Adding -ing, -ed, -er, -est and -y to words of one
syllable ending in a single consonant letter after a
single vowel letter (patting, patted, humming, hummed,
dropping, dropped, sadder, saddest, fatter, fattest,
runher, runny)

The /5:/ sound spelt a before | and Il (all, ball, call,
walk, talk, always)

The /a/ sound spelt o (other, mother, brother, nothing,
Monday)

Years 3 and 4 - Appendix 1

Adding suffixes beginning with vowel letters to words
of more than one syllable (forgetting, forgotten,
beginning, beginner, prefer, preferred gardening,
gardener, limiting, limited, limitation)

The /1/ sound spelt y elsewhere than at the end of
words (myth, gym, Egypt, pyramid, mystery)

The /a/ sound spelt ou (young, touch, double, trouble,
country)

More prefixes (un-, dis-, mis-, in-, im-, il-, -ir, re-, sub-,
inter-, super-, anti-, auto-)

The suffix -ation (information, adoration, sensation,
preparation, admiration)

The suffix -ly (sadly, completely, usually (usual + ly),
finally (final + ly), comically (comical + ly))

Words with endings sounding like /30/ or /1fo/
(measure, treasure, pleasure, enclosure creature,
furniture, picture, nature, adventure)

Endings which sound like /3on/ (division, invasion,
confusion, decision, collision, television)

The suffix -ous (poisonous, dangerous, mountainous,
famous, various tremendous, enormous, jealous
humorous, glamorous, vigorous courageous, outrageous
serious, obvious, curious hideous, spontaneous,
courteous)

Endings which sound like /fan/, spelt -tion, -sion, -ssion,
~cian (invention, injection, action, hesitation, completion
expression, discussion, confession, permission,
admission expansion, extension, comprehension, tension
musician, electrician, magician, politician,
mathematician)

Words with the /k/ sound spelt ch (Greek in origin)
(scheme, chorus, chemist, echo, character)

Words with the /[/ sound spelt ch (mostly French in
origin) (chef, chalet, machine, brochure)

Words ending with the /g/ sound spelt - gue and the
/k/ sound spelt -que (French in origin) (league, tongue,
antique, unique)

Words with the /s/ sound spelt sc (Latin in origin)
(science, scene, discipline, fascinate, crescent)




Year 2 - Appendix 1
(continued)

The /i:/ sound spelt -ey (key, donkey, monkey, chimney,
valley)

The /v/ sound spelt a after w and qu (want, watch,
wander, quantity, squash)

The /3:/ sound spelt or after w (word, work, worm,
world, worth)

The /5:/ sound spelt ar after w (war, warm, towards)
The /3/ sound spelt s (television, treasure, usual)

The suffixes -ment, -ness, -ful , -less and -ly
(enjoyment, sadness, careful, playful, hopeless,
plainness (plain + ness), badly merriment, happiness,
plentiful, penniless, happily)

Contractions (can't, didn't, hasn't, couldn't, it's, I'll)

The possessive apostrophe for singular nouns (Megan's,
Ravi's, the girl's, the child's, the man's)

Words ending in -tion (station, fiction, motion, national,
section)

Homophones and near-homophones
(there/their/they're, here/hear, quite/quiet, see/sea,
bare/bear, one/won, sun/son, to/too/two, be/bee,
blue/blew, night/knight)

Common exception words (door, floor, poor, because,
find, kind, mind, behind, child, children*, wild, climb,
most, only, both, old, cold, gold, hold, told, every,
everybody, even, great, break, steak, pretty, beautiful,
after, fast, last, past, father, class, grass, pass, plant,
path, bath, hour, move, prove, improve, sure, sugar, eye,
could, should, would, who, whole, any, many, clothes,
busy, people, water, again, half, money, Mr, Mrs,
parents, Christmas - and/or others according to
programme used. * Note: ‘children’ is not an exception
to what has been taught so far but is included because
of its relationship with ‘child'.)

Years 3 and 4 - Appendix 1
(continued)

Words with the /e1/ sound spelt ei, eigh, or ey (vein,
weigh, eight, neighbour, they, obey)

Possessive apostrophe with plural words (girls’, boys',
babies’, children’s, men's, mice's (Note: singular proper
nouns ending in an s use the 's suffix e.g. Cyprus's
population))

Homophones and near-homophones (accept/except,
affect/effect, ball/bawl, berry/bury, brake/break,
fair/fare, grate/great, groan/grown, here/hear,
heel/heal/he'll, knot/not, mail/male, main/mane,
meat/meet, medal/meddle, missed/mist, peace/piece,
plain/plane, rain/rein/reign, scene/seen,
weather/whether, whose/who's)




Skills and Progression in Handwriting (National Curriculum 2014)

Year 1

Year 2

Years 3 and 4

sit correctly at a table, holding a
pencil comfortably and correctly

begin to form lower-case letters in the
correct direction, starting and
finishing in the right place

form capital letters

form digits 0-9

understand which letters belong to
which handwriting 'families’ (i.e. letters

that are formed in similar ways) and to
practise these.

form lower-case letters of the correct
size relative to one another

start using some of the diagonal and
horizontal strokes needed to join
letters and understand which letters,
when adjacent o one another, are
best left unjoined

write capital letters and digits of the
correct size, orientation and
relationship to one another and to
lower case letters

use spacing between words that
reflects the size of the letters.

use the diagonal and horizontal strokes
that are needed to join letters and
understand which letters, when
adjacent to one another, are best left
unjoined

increase the legibility, consistency and
quality of their handwriting [for
example, by ensuring that the
downstrokes of letters are parallel and
equidistant; that lines of writing are
spaced sufficiently so that the
ascenders and descenders of letters
do not touch].




Skills and Progression in Writing Composition (National Curriculum 2014)

Year 1

Year 2

Years 3 and 4

Werite sentences by:

saying out loud what they are going to
write about

composing a sentence orally before
writing it
sequencing sentences to form short

narratives

re-reading what they have written to
check that it makes sense

Discuss what they have written with the
teacher or other pupils

Read aloud their writing clearly enough to be
heard by their peers and the teacher.

Develop positive attitudes fowards and stamina
for writing by:

writing narratives about personal
experiences and those of others (real
and fictional)

writing about real events

writing poetry

writing for different purposes

Consider what they are going to write before
beginning by:

planning or saying out loud what they
are going to write about

writing down ideas and/or key words,
including new vocabulary

encapsulating what they want to say,
sentence by sentence

Make simple additions, revisions and corrections
to their own writing by:

evaluating their writing with the
teacher and other pupils

re-reading to check that their writing
makes sense and that verbs to indicate
time are used correctly and
consistently, including verbs in the
continuous form

proof-reading to check for errors in
spelling, grammar and punctuation [for
example, ends of sentences punctuated
correctly]

Read aloud what they have written with

appropriate intonation o make the meaning clear.

Plan their writing by:

discussing writing similar to that
which they are planning to write in
order to understand and learn from
its structure, vocabulary and grammar

discussing and recording ideas

Draft and write by:

composing and rehearsing sentences
orally (including dialogue),
progressively building a varied and
rich vocabulary and an increasing
range of sentence structures (English
Appendix 2)

organising paragraphs around a theme

in narratives, creating settings,
characters and plot

in hon-narrative material, using simple
organisational devices [for example,
headings and sub-headings]

Evaluate and edit by:

assessing the effectiveness of their
own and others' writing and
suggesting improvements

proposing changes to grammar and
vocabulary to improve consistency,
including the accurate use of
pronouns in sentences

Proof-read for spelling and punctuation errors

Read aloud their own writing, to a group or the
whole class, using appropriate infonation and
controlling the tone and volume so that the
meaning is clear.




Skills and Progression in Vocabulary, Grammar and Punctuation (National Curriculum 2014)

Year 1 Year 2 Years 3 and 4
Develop understanding of Develop understanding of the concepts Develop understanding of the concepts set out in English Appendix 2 by:
the concepts set out in set out in English Appendix 2 by:
English Appendix 2 by: . extending the range of sentences with more than one clause
. learning how to use both by using a wider range of conjunctions, including when, if,
. leaving spaces familiar and new punctuation because, although
between words correctly (see English
Appendix 2), including full e using the present perfect form of verbs in contrast to the
D Jjoining words stops, capital letters, past tense
and joining exclamation marks, question
clauses using marks, commas for lists and . choosing nouns or pronouns appropriately for clarity and
and apostrophes for contracted cohesion and to avoid repetition
forms and the possessive
D beginning to (singular) . using conjunctions, adverbs and prepositions fo express time
punctuate and cause
sentences using | Learn how fo use:
a capital letter . sentences with different . using fronted adverbials
and a full stop, forms: statement, question,
question mark exclamation, command . learning the grammar for years 3 and 4 in English Appendix 2
or exclamation
mark e expanded noun phrases to Indicate grammatical and other features by:
describe and specify [for e using commas after fronted adverbials
D using a capital example, the blue butterfly] . indicating possession by using the possessive apostrophe with
letter for plural nouns
names of . using and punctuating direct speech
people, places, . the present and past tenses
the days of the correctly and consistently Use and understand the grammatical terminology in English Appendix 2
week, and the including the progressive accurately and appropriately when discussing their writing and reading
personal form (see overleaf)
pronoun T’
D learning the . subordination (using when,
grammar for if, that, or because) and co-
year 1in ordination (using or, and, or
English but)
Appendix 2
Use the grammatical . the grammar for year 2 in
terminology in English English Appendix 2
Appendix 2 in discussing
their writing (see
overleaf) . some features of written
Standard English
Use and understand the grammatical
terminology in English Appendix 2 in
discussing their writing (see overleaf)




Year 1

WORD:

Regular plural noun
suffixes -s or -es [for
example, dog, dogs; wish,
wishes], including the
effects of these suffixes
on the meaning of the noun
Suffixes that can be
added to verbs where no
change is needed in the
spelling of root words (e.g.
helping, helped, helper)
How the prefix un-
changes the meaning of
verbs and adjectives
[negation, for example,
unkind, or undoing: untie
the boat]

SENTENCE:

How word can combine to
make sentence. Joining
words and clauses using
‘and’

TEXT:
Sequencing sentences fo
form short narratives

PUNCTUATION:
Separation of words with
spaces

Introduction to capital
letters, full stops,
question marks and
exclamation marks to
demarcate sentences.
Capital letters for names
and for the personal
pronoun T’

TERMINOLOGY FOR
PUPILS:

Letter, capital letter,
word, singular, plural,
sentence, punctuation, full
stop, question mark,
exclamation mark

Year 2

WORD:

Formation of nouns using suffixes such
as -ness, -er and by compounding [for
example, whiteboard, superman]
Formation of adjectives using suffixes
such as -ful, -less (A fuller list of
suffixes can be found on page 46 in the
year 2 spelling section in English
Appendix 1) Use of the suffixes -er, -
est in adjectives and the use of -ly in
Standard English to turn adjectives
into adverbs

SENTENCE:

Subordination (using when, if, that,
because) and co-ordination (using or,
and, but) Expanded noun phrases for
description and specification [for
example, the blue butterfly, plain flour,
the man in the moon] How the
grammatical patterns in a sentence
indicate its function as a statement,
question, exclamation or command

TEXT:

Correct choice and consistent use of
present tense and past tense
throughout writing Use of the
progressive form of verbs in the
present and past tense to mark actions
in progress [for example, she is
drumming, he was shouting]

PUNCTUATION:

Use of capital letters, full stops,
question marks and exclamation marks
to demarcate sentences Commas to
separate items in a list Apostrophes to
mark where letters are missing in
spelling and to mark singular possession
in nouns [for example, the girl's name]

TERMINOLOGY FOR PUPILS:

noun, noun phrase statement, question,
exclamation, command compound, suffix
adjective, adverb, verb tense (past,
present) apostrophe, comma

Years 3 and 4

WORD:
YEAR 3:

Formation of nouns using a range of prefixes [for example super-, anti-,
auto-] Use of the forms a or an according to whether the next word
begins with a consonant or a vowel [for example, a rock, an open box]
Word families based on common words, showing how words are related
in form and meaning [for example, solve, solution, solver, dissolve,

insoluble]
YEAR 4:

The grammatical difference between plural and possessive -s Standard
English forms for verb inflections instead of local spoken forms [for
example, we were instead of we was, or I did instead of I done]

SENTENCE:
YEAR 3:

Expressing time, place and cause using conjunctions [for example, when,
before, after, while, so, because], adverbs [for example, then, next,
soon, therefore], or prepositions [for example, before, after, during, in,

because of]
YEAR 4:

Noun phrases expanded by the addition of modifying adjectives, nouns
and preposition phrases (e.g. the teacher expanded tfo: the strict maths
teacher with curly hair) Fronted adverbials [for example, Later that

day, T heard the bad news.]

TEXT:
YEAR 3:

Introduction to paragraphs as a way to group related material Headings
and sub-headings to aid presentation Use of the present perfect form
of verbs instead of the simple past [for example, He has gone out to
play contrasted with He went out to play]

YEAR 4:

Use of paragraphs to organise ideas around a theme Appropriate choice
of pronoun or noun within and across sentences to aid cohesion and avoid

repeftition

PUNCTUATION:
YEAR 3:

Introduction to inverted commas to punctuate direct speech

YEAR 4:

Use of inverted commas and other punctuation to indicate direct speech
[for example, a comma after the reporting clause; end punctuation
within inverted commas: The conductor shouted, "Sit down!"]
Apostrophes to mark plural possession [for example, the girl's name, the
girls' names] Use of commas after fronted adverbials

TERMINOLOGY FOR PUPILS:

YEAR 3:

preposition, conjunction word family, prefix clause, subordinate clause
direct speech consonant, consonant letter vowel, vowel letter inverted

commas (or 'speech marks')
YEAR 4:

determiner pronoun, possessive pronoun adverbial




